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WHY DO PARENTS HELP THEIR
CHILDREN WITH THEIR HOMEWORK?

%E%TJ—T , XESDHETLZM Evidence suggests that whether parents
KB EKERNEE, BRIE2ER helped their children with their homework
HEEMNEELEE, MiESTNE or discussed their academic performance

. : B with them or not was based more on their
f iiiﬁ;ﬁgf ﬁigig personal choice and habit rather than
_'E’ ; = . i g the needs of their children. Parents who
R BROURRE. BOERBR were more academically involved with
R / HEMRHNED AR R their children more did so not because

FEHNBXRNMAERS . their children had more homework, were
academically weaker, received less help
from schools/tutorials, or had parents
who had higher educational aspirations
for them.
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POSSIBLE REASONS FOR
HELPING OR NOT
HELPING STUDENTS

WITH THEIR HOMEWORK

As shown in the previous newsletters,
some parents helped their children and
discussed their academic performance on
certain school subjects (Chinese, English,
Mathematics) with them every day, while
some helped once/twice a month or less.
Why was there such a difference?

There is a possibility that parents would
be more academically involved if their
children did not perform well in their
studies. We would examine whether
parents would be more academically
involved when their children had lower
academic achievement.

Some believe that, in order to enter
tertiary education, children must have a
strong academic foundation in order to
outperform their peers. Would parents
be more academically involved with
their children when they have higher
educational aspirations for them?

There is also a belief that parents have no
choice but to help their children because
their children have more homework and
studies than other students. Is it true? It
would be interesting to find out whether
parents would be more academically
involved (help homework and discuss
subject performance) with their children
when their children have more homework
and studies.

In the previous issue, we found that a
large percentage of parents were not
academically involved with their children
— they did not help their children with their
homework and studies. Is it because their
children receive more help (e.g., tutorials)
at school, at home, or at other places.
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We examined whether it was (i) students’ academic
achievement (Chinese, English and Mathematics),
(ii) parental educational aspirations (the highest
educational level they expect their children to
complete), (iii) the amount of homework, or (iv)
the amount of extra help (e.g., tutorials) at school,
at home, or at other places that would determine
the level of parental academic involvement (help
with homework and discuss performance). [Note:
in the statistical analyses, we have simultaneously
considered the above factors and parental
socioeconomic status.]

WouLD PARENTS OFFER MORE
HELP WHEN THEIR CHILDREN
WERE ACADEMICALLY WEAKER?

Figure 1 shows the relative effects of students’
academic achievement on parental academic
involvement. It is obvious that, by and large, parents
were not more (or less) academically involved
(help with homework and discuss performance)
with academically weaker (or stronger) students.
Parents’ level of academic involvement generally
was not determined by the academic performance of
students.

There was a small noticeable difference, though,
for parental academic involvement in Primary 3
English. Primary 3 students with better English
had approximately 0.5 to 1 time more parent-child
discussions on their English performance per week
than average ability students. These two groups of
children ranked 16th and 50th out of 100 students
respectively in academic achievement. Did higher
level of parental academic involvement lead to better
achievement, or did parents who had more English
performance discussions with their children happen
to put a greater emphasis on English and therefore
paid a greater effort to cultivate their children’s
English ability? The proper explanation is yet to be
further examined in future studies.




0.4

Educational
0.3 Level
G4
02 -+
mP3 /=
E 0.1 mP.6 /7S
ohs .
P % 0.0 ‘ p— mS3Hp=
i = B .
& 0.1 1
-0.2
-0.3
04 - % B v 4 . L 4R
Chinese 1 English %57 Maths %22 Chinese H1730 English 9% Maths $j52
Parents Help with Homework Parents Discuss Performance
_ R R R R
P3 f]\E._ 0.04 . 0.02 | -0.05 0.07 | 0.10 | 0.01
P6/N 007 008 008 003 w002 001
S3i= -0.05 -0.11 -0.06 -0.01 -0.02 0.02
1 IN= INRBP=2ENBEMEHRRAETN. RXRHUBENBEXSHNTE
Figure 1  Effects of Student Academic Achievement on Parental Academic Involvement in Chinese, English and

Mathematics in Primary 3, Primary 6 and Secondary 3.
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1. In this study, the causal order of academic achievement and parental academic involvement cannot be determined. It is also likely that
they may have reciprocal effects, with academic achievement and parental academic involvement mutually affecting each other.

2. In the above analyses, we examined how academic achievement may affect parental academic involvement.
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WoULD PARENTS OFFER
MORE HELP WHEN THEY
HAD HIGHER EDUCATIONAL
ASPIRATIONS FOR THEIR
CHILDREN?

A comparison of the graphs shows that parents’
educational aspiration (children’s highest level of
educational attainment) had little influence on their
level of academic involvement. In general, parents
who hoped that their students would go on to higher
education did not help or discuss their children’s
school performance more with their children.
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Nevertheless, parental aspiration still had a
small effect on Primary 6 students. Primary 6
parents with higher educational aspirations for
their children had slightly more discussions with
their children on their Chinese, English and
Mathematics performance. This happens in
Primary 6 probably because it is the critical stage
for getting into a prestigious secondary school,
which determines their children’s future studies.
Even so, the difference was still very small. Parents
who hoped their children would go to universities
discussed school performance with their children
approximately 0.5 to 1 day more per week than
parents who expected their children to study higher
diploma or associate degree programmes.
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Figure 2

Effects of Parental Educational Aspiration on Parental Academic Involvement in Chinese, English and

Mathematics in Primary 3, Primary 6 and Secondary 3.
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At all educational levels, there is no
evidence that shows parents discussed
more with their children on their school
performance when students had a heavier
homework and study load. However,
Primary 3 and in particular Primary 6
parents did help their children with their
Chinese, English and Mathematics
homework marginally more when their
children had to spend longer time on
their homework and studies. These
differences, however, were extremely
small. On average, students who spent 3
or more hours per day doing homework
or studying than their peers received only
an extra 0.1 day help from their parents
per month. So, practically speaking, there
is no evidence that shows parents helped
their children more when they had more
homework and studies.
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Figure 3  Effects of Student Workload (Homework/Study) on Parental Academic Involvement in
Chinese, English and Mathematics in Primary 3, Primary 6 and Secondary 3.
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WOoULD PARENTS OFFER LESS
HELP WHEN THEIR CHILDREN
GET MORE HELP IN SCHOOLS
OR TUTORIALS?

Originally, it was hypothesized that parents would
help less with homework and have fewer academic
performance discussions with their children when
their children got more help from schools or tutorial
classes. The results, however, prove contradictory to
the original speculation. It appears that when Primary
3, Primary 6, and Secondary 3 children got more
help from schools or tutorial classes, their parents
would discuss more with them on their academic
performance as well. In particular, Secondary 3
students who got more help from schools or tutorial
classes in Chinese and English received more help
from their parents. In the above, parents of students
who had 5 more hours of extra classes or tutorials
per week were more academically engaged with
their children. They would help or discuss their
children’s academic performance with them 1 to 1.5
times more every week than parents whose children
took no extra classes or tutorial.

In sum, the above results suggest that parents
helped their children with their homework or
discussed their school performance with them more
not because (i) their children performed worse than
their peers, (ii) they had higher expectations for their
children’s educational attainment, (iii) their children
had more homework, or (iv) their children had less
tutorials/help from schools. This could be seen by
the fact that some parents were more academically
engaged with their children even when their children
received more help from schools or tutorials. It is
likely that the level of parental academic involvement
depends more on parents’ personal choice or habit
than the academic needs of their children.
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Figure 4  Effects of Additional Classes/Tutorials on Parental Academic Involvement in Chinese, English and
Mathematics in Primary 3, Primary 6 and Secondary 3.
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Despite not being able to identify each and every contributor to the
corresponding issue of the reports, it should be noted that a team of
research staff and student helpers mostly from the Chinese University of
Hong Kong has helped to identify the research questions, conduct analyses,
write up results, prepare graphs, proofread drafts, and finish the artworks.

EdData Speaks The EdData project includes articles on research commissioned

Contact us Bi#&H by the HKSAR Government, but the opinions expressed herein
Tel:  852-39435351 do not necessarily reflect the official views of the Government.

Fax:  852-39421002 Photo credits: Photos provided by various schools.

E-mail: EdDataX@fed.cuhk.edu.hk

Webpage: eddatax.fed.cuhk.edu.hk ) :

Facebook: www.facebook.com/EdDataXCUHK To Cite this paper:

To Subscribe: Email us with Subject: Subscribe Hau, Kit-Tai (2017). Why do parents help their I
; children with their homework? EdData Speaks, No. 9. '

EdDataX Research Centre, Faculty of Education, EdDataX Research Centre, Faculty of Education, The

The Chinese University of Hong Kong, Chinese University of Hong Kong, Hong Kong.

Shatin, N.T., Hong Kong

B HR VEEERNABHEERHFUWHER RO



