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HALF OF PARENTS CHAT WITH THEIR
CHILDREN EVERY DAY. WHAT ABOUT YOU?

K%B{ﬁ(SO%—SS%) REFKIINA Most (80%-85%) parents dined with

ZTGBER, 1B14%-20% REHR their children every day, but 14%-20%

STBHPREGBOR—K, B chatted with them less than once a

75 33%-41% RER T LR week, and 33%-41% discussed school

N N PN N life with them less than once a week.

;ggiziﬁﬁ _éiqﬁjﬁ;i Secondary 3 parents chatted and
ok /X0 oHB?:— Y/

— i discussed school life less than Primary
FBRN=ZRNARERD, BER 3 and Primary 6 parents, particularly

RILE. with boys.
BEREE[ IN THE RESEARCH, WE ASKED :
1. (RIYEIEEL B E A A BRI THIR0EESS ? 1. How often do your parents/guardians do the

following things with you?
=]
a) IR FHIBAEE a) Discuss your life at school
b) —#2IZBRER b) Have dinner with you
Q) R ¢) Spend time chatting with you

. - N d) Help you with your Chinese/English/
d) IRENHARRIL / 83T / BERRRA Mathematics homework

e) EFREPN / BN / BB RRRR e) Talk with you about your performance in

Chinese/ English/Mathematics lessons
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Parents have important roles in their
children’s education. We believe that
greater parental involvement generally
leads to better academic achievement.
In this study, we investigated how
frequently parents chatted, had dinner,
and discussed school life (non-academic
involvement) with their children at various
educational levels, and whether these
activities would really lead to better
academic achievement among students
in Hong Kong (results to be reported in
another issue).

Our survey showed similar trends for the
three activities across Primary 3, Primary
6 and Secondary 3. First, parents (or
guardians, same below) were seen to
dine more often than chatting with their
children. Second, these two activities
were more frequent than discussion on
school life.

20% OF PARENTS CHATTED
WITH THEIR CHILDREN LESS

THAN ONCE A WEEK

Specifically, at all educational levels,
we found that 53%-64% of parents
chatted with their children almost every
day, while 20%-27% did it once or twice
a week, and 14%-20% did it less than
once a week at all educational levels.
Regarding dinner, about 80%-85% of
parents dined with their children almost
every day, but there were still 5%-9% of
parents who dined with their children less
than once a week. Regarding discussion
on school life, 59%-67% of parents did it
at least once or twice a week, while 33%-
41% did it less than once a week.
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Figure 1  Frequency Distribution of Parental Non-academic Involvement

in Primary 3, Primary 6 and Secondary 3
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23% OF SECONDARY 3 PARENTS
CHATTED WITH Boys LESS THAN
ONCE A WEEK, AND 7% ALMOST
NEVER DID

At all educational levels, only 53%-64% of
parents chatted with their children almost every
day, 20%-27% chatted once or twice a week, and
14%-20% chatted only at most once or twice a
month.

For parents who chatted with their children almost
every day, there was an increase of 4% from
Primary 3 to Primary 6, but a decrease of around
11% from Primary 6 to Secondary 3.

Parents chatted more often with girls than with
boys across all educational levels, and the
difference was most obvious in Secondary 3. In
Secondary 3, 16% of parents chatted with girls less
than once a week, while 23% of parents chatted
with boys less than once a week. Furthermore,
57% of Secondary 3 parents chatted with girls
every day, but only 49% with boys. Similarly, while
only 3% of Secondary 3 parents almost never
chatted with girls, 7% of parents never did so with
boys.

5%-9% OF PARENTS DINED
ONLY ONCE/TWICE A MONTH

OR LESS WITH THEIR CHILDREN

At all educational levels, 80%-85% of parents
dined with their children almost every day, while
9%-13% dined together once/twice a week. There
were still 5%-9% of parents, however, who dined
with their children at most once/twice a month.

There were slightly less (1%-3%) parents who
dined less than once/twice a month with Primary
6 and Secondary 3 girls than with Primary 6 and
Secondary 3 boys.
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A small increase of 3% in parents who
dined with their children every day
was found from Primary 3 to Primary
6, followed by a decrease of 5% from
Primary 6 to Secondary 3.

SECONDARY 3 PARENTS
DISCUSSED LESS WITH
THEIR CHILDREN

ON SCHOOL.LIFE,
PARTICULARLY WITH Boys

Regarding parental discussion on
school life with their children, 59%-67%
of parents did it at least once or twice
a week, while 33%-42% did it less than
once a week.

Secondary 3 parents discussed school
life with their children much less
frequently than Primary 3 and Primary
6 parents. In particular, Secondary 3
parents discussed school life much less
frequently with boys than with girls.

As mentioned, parent-child discussions
dropped in Secondary 3. For girls, 41%
of Primary 3 and Primary 6 parents
discussed school life with girls almost
every day. This dropped to 32% in
Secondary 3. For boys, the drop was
even more substantial, from 34%-38%
in Primary 3 and Primary 6, to 21% in
Secondary 3.

More specifically, around 10% of parents
who used to discuss school life with girls
every day in Primary 3 and Primary 6
now discussed with them only once or
twice a week in Secondary 3. For boys,
this 10% of parents who used to discuss
with boys in Primary 3 and Primary 6 only
discussed with boys once/twice a month
or less in Secondary 3.

Note. The item 'Discuss School Life' is currently
put under 'non-academic involvement’, but
understandably it can also be put under
‘academic involvement', depending on the
actual content of the discussion.
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Figure 2 Frequency Distribution of Parents Chatting with Boys and with Girls

in Primary 3, Primary 6 and Secondary 3.
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Figure 3 Frequency Distribution of Parents Having Dinner with Boys and with Girls
in Primary 3, Primary 6 and Secondary 3.
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Figure 4 Frequency Distribution of Parents Discussing School Life with Boys and with Girls
in Primary 3, Primary 6 and Secondary 3
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Hong Kong has helped to identify the research questions, conduct analyses,
write up results, prepare graphs, proofread drafts, and finish the artworks.
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HALF OF PRIMARY 3 PARENTS SELDOM
HELP CHILDREN WITH THEIR HOMEWORK

B 29%-33% N=RESELR
BEF MR ERET LA SR
=18, BEEDLEDSKE 2%-
5%. B, 43%-49% I\=
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EEA NN RS 62%-
68% K2 80%-92%,
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KR T LIRKRERRIRBVIAES
EEREE.

About 29%-33% of Primary 3 parents
busily helped their children with their
homework or discussed academic
performance with them every day, but
this decreased to 2%-5% in Secondary
3. At the other end, 43%-49% Primary 3
parents helped their children with their
homework or discussed academic
performance with them once/twice a
month or less, and this increased to
62%-68% in Primary 6 and 80%-92% in
Secondary 3.

Parental academic involvement was
measured by how often they helped
their children with their homework
and discussed their performance in
Chinese, English and Mathematics.
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29%-33% OF PRIMARY 3
PARENTS WERE
ACADEMICALLY INVOLVED
EVERY DAY. THIS DECREASED

TO 2%~5% IN SECONDARY 3

Parents sometimes are uncertain whether
they should help their children with their
school work. Will their children become
too reliant on their help? How many Hong
Kong parents are helping their children |
with their school work every day at various
educational levels? Will parental help
decrease as children grow older?

Results showed that parental academic
involvement decreased substantially as
children grew from Primary 3 to Primary 6
to Secondary 3. At the high involvement
end, 29%-33% of Primary 3 parents helped
their children with their homework and
talked about their academic performance
with them almost every day, but this
decreased to 12%-16% in Primary 6, and
2%-5% in Secondary 3.

43% - 49% OF PRIMARY 3
PARENTS WERE
ACADEMICALLY INVOLVED
ONCE/TWICE A MONTH OR
LESS. THIS INCREASED TO
80%-92% IN SECONDARY 3

At the low involvement end, 23%-42% of
Primary 3 and Primary 6 parents never or
almost never helped with their children’s
homework or talked about their academic
performance with them. This increased to
44%-71% in Secondary 3.
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43%-49% of Primary 3 parents helped with
their children’s homework or talked about their
academic performance with them only once/
twice a month or less. This increased to 62%-
68% in Primary 6 and to 80%-92% in Secondary
3. Given the prevalence of private tutorial classes
nowadays, we speculated that many Primary 3
parents themselves did not offer much help to their
children because their children had been attending
such private tutorial classes. Results showed,
however, no relationship between the number of
hours of private tutorial classes and the amount of
parental help with homework. More details will be
discussed in another newsletter.

The above results showed that as children became
older, more parents stopped helping them with
their homework and discussed less frequently with
them on their academic performance.

SIMILAR LEVELS OF PARENTAL
HELP IN ALL SUBJECTS

Before the survey, we expected that in certain
academic subjects (e.g., English), due to higher
difficulty, students would receive more parental help.
However, our analyses suggested that the amount
of parental help was similar across Chinese, English
and Mathematics.
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Figure 1  Frequency Distribution of Parental Chinese Academic Involvement in Primary 3, Primary 6, and Secondary 3.
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Figure 2 Frequency Distribution of Parental English Academic Involvement in Primary 3, Primary 6, and Secondary 3.
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PARENTS PROVIDED
EQUAL AMOUNT OF HELP
TO BOYs AND GIRLS WITH
THEIR HOMEWORK AND
STUDIES

As discussed in the previous newsletter,
parents had a tendency to chat more with
girls than with boys. Does it mean that
parents would also provide more help to
girls than to boys with their homework
and academic studies?

Analyses showed that this was not the
case. Parents were seen to provide equal
amount of help to boys and girls with
their homework, and had equally frequent
discussions with them on their academic
performance. Only very minor differences
were observed in Mathematics, with
parents offering girls slightly more
help with their Mathematics homework
and having a bit more discussion on
Mathematics performance than with boys
in Primary 3 and Secondary 3.

Overall, Hong Kong parents were equally
involved with girls and boys in their
academic studies.
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Note.

1. Positive values indicate that parents are more involved (helping homework and discussing performance) with boys, while negative
values indicate more involvement with girls.

2. In calculating the above effects, students’ socioeconomic background and academic achievement in respective subjects were
statistically controlled.
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WHY DO PARENTS HELP THEIR
CHILDREN WITH THEIR HOMEWORK?

%’éﬁ?&ﬁ? , XEESHEFTTIH Evidence suggests that whether parents

FiBoiEKER RIS, WIERE helped their children with their homework

ANBIEZREIE, MiIESEhERE., or discussed their academic performance

RENHTHNEBEDRBERS with them or not was based more on their
\ J= = A4 ’

- . personal choice and habit rather than
ZHEéMﬁM?’-Zﬁ?i%&; the needs of their children. Parents who
%#m’%ﬁﬂ%\ RERDEBUHR were more academically involved with
[ HBRNRHAR RS LHZR their children more did so not because

ENFHAER S - their children had more homework, were
academically weaker, received less help
from schools/tutorials, or had parents
who had higher educational aspirations
for them.
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POSSIBLE REASONS FOR
HELPING OR NOT
HELPING STUDENTS

WITH THEIR HOMEWORK

As shown in the previous newsletters,
some parents helped their children and
discussed their academic performance on
certain school subjects (Chinese, English,
Mathematics) with them every day, while
some helped once/twice a month or less.
Why was there such a difference?

There is a possibility that parents would
be more academically involved if their
children did not perform well in their
studies. We would examine whether
parents would be more academically
involved when their children had lower
academic achievement.

Some believe that, in order to enter
tertiary education, children must have a
strong academic foundation in order to
outperform their peers. Would parents
be more academically involved with
their children when they have higher
educational aspirations for them?

There is also a belief that parents have no
choice but to help their children because
their children have more homework and
studies than other students. Is it true? It
would be interesting to find out whether
parents would be more academically
involved (help homework and discuss
subject performance) with their children
when their children have more homework
and studies.

In the previous issue, we found that a
large percentage of parents were not
academically involved with their children
— they did not help their children with their
homework and studies. Is it because their
children receive more help (e.g., tutorials)
at school, at home, or at other places.
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We examined whether it was (i) students’ academic
achievement (Chinese, English and Mathematics),
(ii) parental educational aspirations (the highest
educational level they expect their children to
complete), (iii) the amount of homework, or (iv)
the amount of extra help (e.g., tutorials) at school,
at home, or at other places that would determine
the level of parental academic involvement (help
with homework and discuss performance). [Note:
in the statistical analyses, we have simultaneously
considered the above factors and parental
socioeconomic status.]

WouLD PARENTS OFFER MORE
HELP WHEN THEIR CHILDREN
WERE ACADEMICALLY WEAKER?

Figure 1 shows the relative effects of students’
academic achievement on parental academic
involvement. It is obvious that, by and large, parents
were not more (or less) academically involved
(help with homework and discuss performance)
with academically weaker (or stronger) students.
Parents’ level of academic involvement generally
was not determined by the academic performance of
students.

There was a small noticeable difference, though,
for parental academic involvement in Primary 3
English. Primary 3 students with better English
had approximately 0.5 to 1 time more parent-child
discussions on their English performance per week
than average ability students. These two groups of
children ranked 16th and 50th out of 100 students
respectively in academic achievement. Did higher
level of parental academic involvement lead to better
achievement, or did parents who had more English
performance discussions with their children happen
to put a greater emphasis on English and therefore
paid a greater effort to cultivate their children’s
English ability? The proper explanation is yet to be
further examined in future studies.
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Figure 1  Effects of Student Academic Achievement on Parental Academic Involvement in Chinese, English and

Mathematics in Primary 3, Primary 6 and Secondary 3.
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Note.

1. In this study, the causal order of academic achievement and parental academic involvement cannot be determined. It is also likely that
they may have reciprocal effects, with academic achievement and parental academic involvement mutually affecting each other.

2. In the above analyses, we examined how academic achievement may affect parental academic involvement.
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WoULD PARENTS OFFER
MORE HELP WHEN THEY
HAD HIGHER EDUCATIONAL
ASPIRATIONS FOR THEIR
CHILDREN?

A comparison of the graphs shows that parents’
educational aspiration (children’s highest level of
educational attainment) had little influence on their
level of academic involvement. In general, parents
who hoped that their students would go on to higher
education did not help or discuss their children’s
school performance more with their children.
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Nevertheless, parental aspiration still had a
small effect on Primary 6 students. Primary 6
parents with higher educational aspirations for
their children had slightly more discussions with
their children on their Chinese, English and
Mathematics performance. This happens in
Primary 6 probably because it is the critical stage
for getting into a prestigious secondary school,
which determines their children’s future studies.
Even so, the difference was still very small. Parents
who hoped their children would go to universities
discussed school performance with their children
approximately 0.5 to 1 day more per week than
parents who expected their children to study higher
diploma or associate degree programmes.
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Figure 2  Effects of Parental Educational Aspiration on Parental Academic Involvement in Chinese, English and

Mathematics in Primary 3, Primary 6 and Secondary 3.
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WouULD PARENTS OFFER
MORE HELP WHEN THEIR
CHILDREN HAVE MORE
HOMEWORK?

At all educational levels, there is no
evidence that shows parents discussed
more with their children on their school
performance when students had a heavier
homework and study load. However,
Primary 3 and in particular Primary 6
parents did help their children with their
Chinese, English and Mathematics
homework marginally more when their
children had to spend longer time on
their homework and studies. These
differences, however, were extremely
small. On average, students who spent 3
or more hours per day doing homework
or studying than their peers received only
an extra 0.1 day help from their parents
per month. So, practically speaking, there
is no evidence that shows parents helped
their children more when they had more
homework and studies.
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WOoULD PARENTS OFFER LESS
HELP WHEN THEIR CHILDREN
GET MORE HELP IN SCHOOLS
OR TUTORIALS?

Originally, it was hypothesized that parents would
help less with homework and have fewer academic
performance discussions with their children when
their children got more help from schools or tutorial
classes. The results, however, prove contradictory to
the original speculation. It appears that when Primary
3, Primary 6, and Secondary 3 children got more
help from schools or tutorial classes, their parents
would discuss more with them on their academic
performance as well. In particular, Secondary 3
students who got more help from schools or tutorial
classes in Chinese and English received more help
from their parents. In the above, parents of students
who had 5 more hours of extra classes or tutorials
per week were more academically engaged with
their children. They would help or discuss their
children’s academic performance with them 1 to 1.5
times more every week than parents whose children
took no extra classes or tutorial.

In sum, the above results suggest that parents
helped their children with their homework or
discussed their school performance with them more
not because (i) their children performed worse than
their peers, (ii) they had higher expectations for their
children’s educational attainment, (iii) their children
had more homework, or (iv) their children had less
tutorials/help from schools. This could be seen by
the fact that some parents were more academically
engaged with their children even when their children
received more help from schools or tutorials. It is
likely that the level of parental academic involvement
depends more on parents’ personal choice or habit
than the academic needs of their children.
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Figure 4 Effects of Additional Classes/Tutorials on Parental Academic Involvement in Chinese, English and
Mathematics in Primary 3, Primary 6 and Secondary 3.
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PARENTS DO NOT NEED A DEGREE
OR HIGH INCOME TO CHAT WITH
THEIR CHILDREN
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Chatting, dining, discussing school
life and academic performance, and
helping with homework are mainly
parents’ personal choices rather than
a reflection of family income, parental
education or job status.

CHATTING, DINING, AND
DISCUSSING SCHOOL LIFE
WITH CHILDREN ARE MAINLY
PERSONAL CHOICES

Some people may think that it is harder for
working parents to find the time to chat, dine or
discuss school life with their children. Parents with
lower income, educational level, and job status
in particular are believed to have less chance
to spend time on the above activities with their
children. We examined whether this belief was
true in Hong Kong, and who specifically were the
parents who chatted, dined and discussed school
life more frequently with their children.
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Our research results showed that the
frequency with which parents chatted,
dined and discussed school life with their
children was largely unrelated to family
income, parental educational level or job
status. The frequency of these activities
appeared to be more of a personal
choice.

Nevertheless, a few small effects of
parental educational background on
parental involvement were still observed.
In Primary 3, educated mothers had
dinner and discussed school life with
their children slightly more often than less
educated mothers did. In Primary 6, more
educated mothers continued to discuss
school life slightly more frequently with
their children. In Secondary 3, however,
mothers with high educational level were
not much different from the less educated
ones. [Note. Broadly speaking, in the
graphs, a relative effect (standardized
beta weight) of 0.1 would imply that
parents with higher socioeconomic status
who ranked 16th out of 100 people would
have at most 0.5 times more each week
on the frequency of a specific item (e.g.,
chatting, dinner) than those who ranked
50th. A relative effect of 0.2 would imply
a difference of 1 time more each week.
In general, even when we describe
there were differences on an item (e.g.,
chatting, dinner), mostly the differences
between high and low socioeconomic
status parents were no more than 0.5
times each week.]

In Primary 3 and Primary 6, fathers with
different educational levels had similarly
frequent discussions on school life with
their children. In Secondary 3, more
educated fathers discussed school life
with children slightly more than the less
educated fathers did. [Note: As in the
above analyses, these differences are
very small.]
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HELP WITH SCHOOL WORK
WAS LARGELY UNRELATED TO
PARENTAL BACKGROUND, BUT
EDUCATED MOTHERS HELPED
MORE IN PRIMARY 3 WHILE
EDUCATED FATHERS HELPED
MORE IN SECONDARY 3

In general, family income, parental educational
level and job status had little effect on how frequent
parents helped their children with their homework
and discussed their academic performance.
Family socioeconomic status, however, still had
some minor yet consistent effects on parental
involvement with their children.

In Primary 3, more educated mothers had a greater
tendency to help with their children’s homework
and discuss their performance in Chinese, English
and Mathematics with their children than the less
educated mothers did. In contrast, more educated
fathers interfered more in Secondary 3 in helping
with their children’s homework and discussing their
performance in Chinese, English and Mathematics
than the less educated fathers did.

In our survey, as 87% of our Primary 3 mothers
had at least secondary school education, we
believe they were able to help their Primary 3
children with their school work if they chose to.
Thus, the greater help of more educated Primary 3
mothers on their children’s school work may reflect
the greater eagerness of them to assist in their
children’s learning.

Among Secondary 3 fathers, only 22% of them
had post-secondary school education. The more
frequent help offered by more educated fathers
may therefore partially reflect the inability of the
less educated fathers in helping their children with
their school work.
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Figure 2  Effects of the 5 Socioeconomic Status Indicators on Parent-Child Dinner.
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Figure 1 Effects of the 5 Socioeconomic Status Indicators on Parent-Child Chatting.
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Figure 3 Effects of the 5 Socioeconomic Status Indicators on Parent-Child School Life Discussion.
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Figure 4 Effects of the 5 Socioeconomic Status Indicators on Parental Help with Chinese Homework.
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Figure 5 Effects of the 5 Socioeconomic Status Indicators on Parent-Child Discussion on Chinese
Performance.
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Figure 6 Effects of the 5 Socioeconomic Status Indicators on Parental Help with English Homework.
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Figure 7 Effects of the 5 Socioeconomic Status Indicators on Parent-Child Discussion on English Performance.
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Figure 8 Effects of the 5 Socioeconomic Status Indicators on Parental Help with Mathematics Homework.
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Figure 9 Effects of the 5 Socioeconomic Status Indicators on Parent-Child Discussion on Mathematics Performance.
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Note.

Relative effects are standardized beta weights of each socioeconomic status variable on parental involvement behaviour.
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DINING TOGETHER AND SCHOOL
LIFE DISCUSSIONS HELP IMPROVE
CHILDREN’S STUDIES
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Children had better academic
performance when parents discussed
school life as well as dined more often
with them.

BENEFITS OF FREQUENT
DISCUSSION ON SCHOOL LIFE
AND DINING WITH CHILDREN

Will students have better academic achievement
when their parents discuss their school life, as well
as chat and dine with them more often?

Our research results showed that students had
better academic performance when their parents
had dinner and discussed school life more often
with them. Their academic performance was slightly
to moderately better than students whose parents
dined and discussed school life less often with
them. It happened at all educational levels, including
Primary 3, Primary 6 and Secondary 3, and across
Chinese, English and Mathematics.
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More frequent parent-child chats were
seen to help academic performance of
Primary 3 students, but not of Primary
6 and Secondary 3 students. It appears
that the quality and content of the chatting
were what mattered most for more senior
level students.

We were aware of the possibility that
parents with higher income and educational
level might help their children with their
studies more. To eliminate such effects
in our results, we conducted additional
analyses by comparing students of similar
socioeconomic status (family income,
parental educational level and job status).
The above results remained unchanged
in the new analyses. Among students with
similar socioeconomic status, students who
dined and discussed school life more often
with their parents had better academic
performance.

[Note: With this cross-sectional data,
there could be alternative explanation
to the causal relation between parental
involvement and students’ academic
achievement. We have explored different
explanations, including the possibility of
socioeconomic status as the common
cause as reported in this issue, yet our
conclusion is still the most reasonable
explanation.]
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Figure 1 Effects of Parental Non-Academic Involvement on Chinese Academic Achievement in Primary 3, Primary 6
and Secondary 3.

04
0.3
0.2
2 0.1
L . T
it I 1
=
1 I 1 "
=}
=R
z 0.1
0.2
-0.3
-0.4 = = - = = ~
P3INZ | P6/K  S3PZ | P3IAZ PeAVR | S3H= | P3IAZE P6AUN | S3H=
Chat Have Dinner Discuss School Life
E — AR B AE
Relative Effects
THEE
. %%g;;‘fg;&%l%; 0.12 0.05 -0.03 0.08 0.05 0.12 017 0.23 0.24
) ;%g%‘gﬁfé% 0.09 -0.02 -0.03 0.11 0.07 0.12 0.12 0.16 0.18
JRE WL R
Advantage of High Involvement .
PR RS BUNES
;%g%fﬁ‘fg%%%% 11.84 497 -2.63 821 5.12 11.78 16.46 2239 2342
%Cgfﬁgﬁwsﬁgsi 9.19 -1.82 331 10.98 6.87 14.44 11.86 15.28 18.08

2 IN=L IR ERRAFSHES BB RIBEENTE
Figure 2  Effects of Parental Non-Academic Involvement on English Academic Achievement in Primary 3, Primary 6
and Secondary 3.

EdData

12 Speaks
AL B




0.4
03
0.2
-
-+ N 1 ]
tam
2 = -0.1
-0.2
-0.3
-0.4
P3N PG/ | S3tH= P3RS PeAVN  S3H= | PIAZ P6AVN | S3H=
Chat Have Dinner Discuss School Life
Fk —HCIZ IR HBRER IS
Relative Effects
FREUE
® Not considering SES
R A R 2 0.08 0.03 -0.01 0.14 0.08 ‘ 0.14 0.10 0.12 0.15
= Considering SES
S K fr R 2 0.08 0.00 0.00 0.14 0.08 0.12 0.09 0.10 0.13
Advantage of High Involvement
ER RSN RS
Not considering SES
R R 2 8.38 3.16 -0.68 13.47 7.65 13.89 9.76 12.00 15.35
Considering SES
2 ST fir PRI 7.64 -0.07 -0.14 14.41 8.00 13.13 8.84 10.19 13.00

3 IN=. INRAP=RRIFEESENBLHBRBENENIRE
Figure 3  Effects of Parental Non-Academic Involvement on Mathematics Academic Achievement in Primary 3,
Primary 6 and Secondary 3.
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Note.

1 Relative effects are standardized beta weights of individual parental non-academic involvement variables on academic achievement
scores.

2 Advantage in academic achievement points between students with high (16-th position among 100 students) and middle (50-th) levels
of parental non-academic involvement (chat, dinner, discuss school life)(i.e., difference in 1 standard deviation of parental non-academic
involvement).

3 Not considering SES — when socioeconomic factors (family income, parental education and job status) are not considered in the
analyses.

4 Considering SES — when socioeconomic factors (family income, parental education and job status) are considered in the analyses.
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DISCUSSING SCHOOL LIFE WITH
CHILDREN WILL IMPROVE THEIR
ACADEMIC MOTIVATION
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When parents chatted, dined,
and discussed school life in
particular with their children
more, their children would have a
stronger motivation to study and
experienced less anxiety. The
results held true for all educational
levels (Primary 3, Primary 6 and
Secondary 3) and all academic
subjects (Chinese, English,
Mathematics).
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Do PARENT-CHILD
CHATTING AND DINING
IMPROVE STUDENTS’

MOTIVATION?

In our previous newsletters, we have
shown how parental non-academic
involvement (chat, dine, and discuss
school life) could help students’ academic
performance. In this newsletter, we
explore whether parental non-academic
involvement may also improve students’
motivation and lessen their anxiety in
their studies. Or would parental non-
academic involvement be seen as
intrusive and add pressure on students,
leading to undesirable effects instead?

Our research results showed that students
generally had slightly stronger motivation
to study when their parents chatted, dined
and discussed school life with them more.
Among “Chat”, “Dine”, and “Discuss School
Life”, “Discuss School Life” had a greater
impact on students’ motivation in academic
subjects. This is understandable, as the
values of parents on academic matters
would be instilled in their children when
parents discussed more with their
children and concerned about their school
activities. As a result, their children would
have a stronger concern for their studies
as well. However, the result does not
suggest that parents should “Discuss
School Life” more than “Chat” or “Dine”.
Rather, parents should arouse in their
children a diversified and balanced
interest in the world through dining and
chatting opportunities with their children.

In general, parental non-academic
involvement (chat, dine, and discuss
school life) improved students’
motivation in a much smaller degree
than it enhanced students’ academic
achievement.
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As it was possible that students with higher
socioeconomic status (family income, parental
educational level and job status) and better
academic achievement would also have a higher
chance to dine (chat and discuss school life) with
their parents and higher motivation, we conducted
further analyses to find out whether the above
results were due to students’ socioeconomic
background and academic achievement or not.

HIE (A2 LEAREE ), ERER, & . . . . .
RASMEIR ( 33:.1‘-7-{2%7’%%325) mARRES | To examine this possibility, we included family
A LI9iREME, socioeconomic status and students’ academic

achievement as additional variables (statistically
called covariates) in the analyses. Basically all
of the above results and conclusions remained
unchanged.
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Figure 1

Effects of Parental Non-academic Involvement on Chinese Motivation in Primary 3, Primary 6 and

Secondary 3.
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Note.

1 Relative effects are standardized beta weights of individual parental non-academic involvement variables on motivation.
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Figure 2  Effects of Parental Non-academic Involvement on English Motivation in Primary 3, Primary 6 and

Secondary 3.
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Figure 3  Effects of Parental Non-academic Involvement on Mathematics Motivation in Primary 3, Primary 6 and
Secondary 3.
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Do PARENTS’ DINING AND
CHATTING WITH CHILDREN
REDUCE STUDENTS’ ANXIETY IN
THEIR STUDIES?

Results showed that students whose parents
chatted, dined and discussed school life with them
more generally experienced slightly lower levels of
anxiety in their studies. However, these effects were
much smaller than those of parental non-academic
involvement (chat, dine and discuss school life) on
students’ academic achievement and on motivation.
Among these effects, parents’ discussing school
life seemed to have the greatest effect on reducing
students’ anxiety in studying English.

Again, the above results were similar even after
taking into consideration students’ socioeconomic
background and academic achievement.
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Figure 4  Effects of Parental Non-academic Involvement on Anxiety in Chinese Studies in Primary 3, Primary 6 and
Secondary 3.
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Figure 5 Effects of Parental Non-academic Involvement on Anxiety in English Studies in Primary 3,
Primary 6 and Secondary 3. =
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Figure 6 Effects of Parental Non-academic Involvement on Anxiety in Mathematics Studies in Primary 3, Primary 6
and Secondary 3.
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Note.

1 Relative effects are standardized beta weights of individual parental non-academic involvement variables on anxiety.
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CHILDREN FROM HIGH ACHIEVING
SCHOOLS CHAT MORE WITH THEIR
PARENTS?
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Schools in Hong Kong have
different levels of parental non-
academic involvement (chat, dine
and discuss school life). Some
schools face greater challenges
in this area, with less parents
chatting, dining and discussing
school life with their children.
There are also schools with high
academic achievement but low
parental non-academic involvement.
It is important for principals to
understand the learning culture
and parental involvement of their
students in their schools.
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ARE THERE GREAT
DIFFERENCES ACROSS
SCHOOLS IN STUDENTS’
PARENTAL NON-
ACADEMIC INVOLVEMENT
(CHAT, DINE AND

Discuss SCHOOL LIFE)?

In our study, we ranked the schools in
terms of how frequent their students’
parents chatted, dined, or discussed their
school life with them. It could be observed
that there were huge differences across
schools, with some schools having an
alarmingly low level of parental non-
academic involvement.

In the graphs shown, each bar (the two-
color bars at the top and the bottom
belong to one school) represents one
school. Different colour intensities
represent different frequencies of
behavior. The bars on the upper side
represent desirable behavior (e.g., more
chat with children) while those on the
bottom represent undesirable behavior
(e.g., less chat with children). The schools
at the leftmost are the better schools
with greater percentages of parents
having frequent desirable non-academic
involvement (chat, dine and discuss
school life).

As can be seen from the graphs, a big
variation in the frequency of chatting
with parents among students in different
schools was also observed. In the “best”
school, 93% of Primary 3 parents chatted
with their children almost every day or
once/twice a week, while only 55% of
Primary 3 parents did so in the “most
challenged” school.
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Similarly, there was a great variation in the
frequency of parents having dinner with children
in different schools. For example, in the “best”
school, 100% of Primary 3 parents dined with their
children almost every day or once/twice a week.
In contrast, the “most challenged” school had only
74% of Primary 3 parents who dined as frequently
with their children.

There was a great variation in the frequency of
school life discussion among students in different
schools as well. For example, in the “best” school,
80% of Primary 3 parents discussed school life
with their children almost every day or once/twice
a week. In contrast, only 35% of Primary 3 parents
did so in the “most challenged” schools.

IDENTIFYING SCHOOLS

WITH PARENTAL NON-
ACADEMIC INVOLVEMENT NOT
MATCHING THEIR ACADEMIC
PERFORMANCE

The relationships between parental non-academic
involvement and students’ academic achievement
in Chinese, English and Mathematics for each
school were shown in the graphs. In the graphs,
each circle represents one school. The horizontal
line (x-axis) represents the mean of parental non-
academic involvement of all students in each school,
and the vertical line (y-axis) represents the mean of
academic achievement of all students in each school
(which is set to 500 points).
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The vertical and horizontal lines of the “cross” in
the graph represent the Hong Kong means. Circles
that are on the right-hand side of the vertical line
are above the Hong Kong mean in their parental
non-academic involvement, while those on the
left are below the Hong Kong mean. By the same
token, schools above the horizontal (500-point) line
have academic achievement above the Hong Kong
mean, while schools below the line are below the
Hong Kong mean.

In the graphs and analyses, we controlled for the
differences in the parental socioeconomic status
for each school to ensure that all the relationships
shown were not due to parents’ higher or lower
socioeconomic status.

From the graphs, it could be seen that schools
with more non-academically involved parents
generally had better academic results, and vice
versa (correlations 0.19 to 0.38 in P.3, 0.24 to 0.41
in P.6, 0.67 to 0.74 in S.3). There were, however,
some schools that had good academic results but
low parental non-academic involvement, or weak
academic results but high parental non-academic
involvement. For the former, it is worth the schools’
effort to spend more time sharing the importance
of parental non-academic involvement with
parents. For the latter, schools should make use
of this advantage to improve students’ academic
performance.

Understanding the culture and parental behavior of
each individual school could definitely help schools
improve by making use of their strengths and
working on their weaknesses.
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Figure 1  Frequency Distribution of Parents Chatting with Their Children in Each School (Primary 3).
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Figure 12  Relationship between Students’ Parental Non-academic Involvement and Chinese Academic Achievement
after Considering SES of Each School (Secondary 3).
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Figure 14  Relationship between Students’ Parental Non-academic Involvement and English Academic Achievement
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Figure 16  Relationship between Students’ Parental Non-academic Involvement and Mathematics Academic
Achievement after Considering SES of Each School (Primary 3).
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Figure 17  Relationship between Students’ Parental Non-academic Involvement and Mathematics Academic
Achievement after Considering SES of Each School (Primary 6).
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Figure 18 Relationship between Students’ Parental Non-academic Involvement and Mathematics Academic
Achievement after Considering SES of Each School (Secondary 3).
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MORE PARENTS HELP THEIR

CHILDREN WITH THEIR HOMEWORK

IN LOW ACHIEVING SCHOOLS?
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By and large, schools in Hong Kong
varied in the level of parental academic
involvement (help with homework
and discuss school performance) in
Primary 3, Primary 6 and Secondary 3
across Chinese, English, and
Mathematics. However, the level
of parental academic involvement
did not vary with school academic
achievement. There were schools
with low academic achievement but
high parental academic involvement.
There were schools with high
academic achievement but low
parental academic involvement. It is
important for principals to understand
the parents of their schools and the
learning culture of their students.
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ARE THERE GREAT
DIFFERENCES IN
PARENTAL ACADEMIC
INVOLVEMENT BETWEEN
HIGH AND Low

ACHIEVING SCHOOLS?

In the previous newsletter, it could be
seen that there was a great variation in
the frequency of parental non-academic
involvement (chat, dine, discuss school
life) across schools at all educational
levels. Is it similar with parental academic
involvement (help with homework)?
Are the levels of parental academic
involvement similar across schools?

In the graphs shown, different colour
intensities represent different frequencies
of behavior. The bars on the upper
side represent more parental academic
involvement (e.g., more help with
children's homework) while those at the
bottom represent less parental academic
involvement (e.g., less help with
children’s homework). The schools are
arranged in the order of their academic
achievement (the red line), with the
ones at the leftmost having the highest
academic achievement, while the ones on
the rightmost having the lowest academic
achievement.

Large differences in parental academic
involvement were observed across
schools and there was no obvious trend
in the relationship between academic
achievement and parental academic
achievement.
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For example, in the school with the most Primary 3
parents helping their children with their homework,
57% of the parents helped their children with their
homework every day and 56% of the parents
discussed their children’s academic performance
with them every day. In contrast, only 18% and
13% of the parents respectively did so in the
school with the least parents helping their children
with their homework.

A similar variation could be observed in the
parental academic involvement in English. In the
school with the most Primary 3 parents helping
their children with their homework, 53% of parents
helped their children with their homework every
day and 56% of the parents discussed their
children’s academic performance with them every
day. In contrast, only 20% and 15% respectively
did so in the school with the least parents helping
their children with their homework.

In terms of parental academic involvement in
Mathematics, the variation across schools was
even more marked. 69% and 61% of Primary 3
parents helped their children with their homework
and discussed their academic performance with
them every day respectively in the school with
the most parents helping their children with their
homework, while only 18% and 13% did so in the
school with the least parents helping their children
with their homework.
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(Primary 6).
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Figure 8  Frequency Distribution of Parents Helping Their Children with Their English Homework in Each School

(Primary 6).




100 T00
90 Pr—
\«\H - 600
= 80 =t
g MN-‘.\ =
= L =
g 70 500 IE'
g \? ‘\_“_\ =
2T 60 b
: g M\""‘\_.N s
- 1B
EE 50 S i
T =
Ls0 B
£ % 40 =
=] g
=
=
E gﬁ 30 - 200 .
Al
Z i
= ¥ 20 ——Eng Academic
E‘GM I 1 - 100 Achievement
R . . I st i
8 NN Rnmnni
2 FHImINMmITEmIine wih .
- Almost Every Day
5.3 Frequency Distribution of Parents Helping Children with English Homework in Each School gigﬁﬁ_\]ﬁﬁi’
=R R T Il R _
- 0 B Onee twice a Week
g Sill—RERK
=
g 10 = Onee twice a Month
5 & H -
E £ 20 ® Onee/twice a Year
IR B — KRR
z
3 ﬁ 30 m Never or Almost Never
Hh (0. SErEl
£
40
3
=
i 5
2 E\
Z i
S 60
L
éﬁ 70
@
2
@
] 80
90
100

9 FEERFPREMBEIF LTRSS E DL (F=)
Figure 9  Frequency Distribution of Parents Helping Their Children with Their English Homework in Each School
(Secondary 3).

- EdData

i $2 Speaks
AL B




100 700
90
\\“. o
80
g M AAAAAAA | 00
hng 70 =
g M
3w ‘
zE T el 200
P
=R 50
e
g E
=
E 30
o -
& 200
21
=R 20
@
E»“M - 100
g 10
-
5
= 0 0
P.3 Frequency Distribution of Parents Discussing English Performance with Children in Each School
=B R T AR S RIFERA
0
10
20
30

50

70

Percentage of Students with Low Involvement (%)
KREBAEMEHMELESH (%)
]

80

100

CE 5 e
JUDD AIUIY IUAPEIY Y SIBUF]

—+Eng Academic
Achievement

® Every Day or
Almost Every Day

FRIBTER

" Onee 'twice a Week
WK

= Onee 'twice a Month
fFH—HNEWK

m Onee 'twice a Year
TR~

® Never or Almost Never

TEFEEFHET

10 FRESRPRREFLIEFERFRRIENEDLE (=)

Figure 10  Frequency Distribution of Parents Discussing Their Children’s English Performance with Them in Each

School (Primary 3).



N
Py
il
100 700
) \\M.. ‘&
- 600
* M ﬁ
fg "’ M . E ﬁ
= =
E_ 6 ez
S TN 400 8
— (]
g L0 B E
£ éﬁ 40 b0 5
£
2 g m
i 0 - 200 g
o
E & 20
z $ —+—Eng Academic
: 1 F 100 Achievement
FLIRU e L ]
=
§ = Every Day or m
=] o 0 Almost Every Day
= P.6 Frequency Distribution of Parents Discussing English Performance with Children in Each School FREBTFEER H
PR AT RIS SCRRIRATER # Onee/twice a Week
S 0 Gl — KR
z 0 # Onee twice a Month
@
E HH KWK
; § 20 | Onee/twice a Year m
£8 AR \
'; E 30 m MNever or Almost Never
I PET TS
g 5 40 t | '
[T ok
E Al
z
=1 60 r
@
L3
g 70
@
= 80
90
100

11 AEERPRREFZIERERIRTVAERIB DL (\71)
Figure 11  Frequency Distribution of Parents Discussing Their Children’s English Performance with
Them in Each School (Primary 6).




100 700
90 —
\\4__ o
80 s
g w =
= - 500 =
E 70 [E.
52 =
ER M2
£ \‘_\""'\4\ [ ﬁ :
%d’\ 50 e
=i > ﬁ d
- m - 300 %
£ 40 W=
£ ﬁ 2
£ g
=
E %?j 30 " 500 g
E Al
2R o :
S —Eng Academic
EP I - 100 Achievement
E 10 1 HaBEiE
b
=
£ 0 I I I 0 u Every Day or
. . . . . . ; . Almost Every Day
5.3 Frequency Distribution of Parents Discussing English Performance with Children in Each School BRESTER
o = B R T R SOR RN
_ 0 ~ = Onee'twice a Week
£ S —RERAR
E 10 = Omgee twice a Month
E . A —REWK
=
% = 20 m Once twice a Year
EE AR
E o 30 m Never or Almost Never
; é": RET AT
g % 40
=
i s
= ﬂ\
Z W
Sux 60
Enﬂ%é
5 70
=
£
@
= 80
S0
100

12 AEERPRREFZIEBRENRRTVAEIIB S (1=)
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School (Secondary 3).
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Figure 13  Frequency Distribution of Parents Helping Their Children with Their Mathematics Homework in Each

School (Primary 3).
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Figure 15  Frequency Distribution of Parents Helping Their Children with Their Mathematics
Homework in Each School (Secondary 3).
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Figure 16 Frequency Distribution of Parents Discussing Their Children’s Mathematics Performance with Them in Each

School (Primary 3).
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Figure 17  Frequency Distribution of Parents Discussing Their Children’s Mathematics Performance with Them in Each

School (Primary 6).
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Figure 18 Frequency Distribution of Parents Discussing Their Children’s Mathematics Performance with Them in Each
School (Secondary 3).
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Despite not being able to identify each and every contributor to the
corresponding issue of the reports, it should be noted that a team of
research staff and student helpers mostly from the Chinese University of
Hong Kong has helped to identify the research questions, conduct analyses,
write up results, prepare graphs, proofread drafts, and finish the artworks.
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